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The Instructional Leaders Seminar is one of the many successful components of the VCCS Professional Development Initiative.  The information developed by this study shows the dimensions of the success of the Seminar.

Introduction

At the October 1997 Professional Development Committee meeting, it was decided to establish baseline descriptive assessment data for the programs of the VCCS Professional Development Initiative.  One program of that Initiative is the Instructional Leaders Seminar.  This Seminar is a two-day seminar held annually in Richmond just prior to the beginning of the academic school year.  The full-time faculty members attending are representatives from each college and campus within the system.  The on-site participant reaction surveys have consistently been positive.  It was decided that information on the following was needed.


1.  How did the participants perceive the activities of the Seminar itself? 


2.  What long-term effects of the Seminar did the participants perceive?


3.  What effects of the Seminar did the participants perceive as enhancing 

 student learning?

A major goal of the assessment was to develop information from past participants that would help focus the future of the Instructional Leaders Seminar and help in more detailed planning of the Seminars themselves.

Methodology

In order to ensure input from each campus and from the different annual Seminars, a list of sixty-nine (69) participants was selected from the 140 faculty members listed as participating in the 1994, 1995, 1996, and 1997 Seminars.  This constitutes approximately 50% of those listed for those years.  There were a total of 53 respondents for a return rate of 77%.

A fifty-seven (57) item questionnaire was designed with both closed and open-ended questions.  A copy of the survey is included.  The questionnaire was reviewed by past Seminar participants.  A cover letter, questionnaire and addressed return envelope were mailed to the selected participants in early November with a requested return date of December l, 1997.  Follow-up calls in December provided a higher response rate.

Composite variables were created using questions 1 through 20 to yield a composite score for the activities of the Seminar itself, using questions 21 through 30 to yield perceptions of long-term effects and benefits of the Seminar, and questions 35 through 46 to yield perceptions regarding student learning.  Composite variables were also created using questions 6 through 11 to yield perceptions of Seminar methodologies (such as discussion groups and team-building exercises) and using questions 12 through 17 to yield

perceptions of on-site variables (such as conference facilities and interaction among colleagues) after a length of time.

Results

Faculty who participated in the Seminar reported highly positive perceptions.  Analysis of variance by year did not indicate significant statistical differences between years. Table 1 contains the means for each closed question for all respondents.  When each year is treated as a separate population, some differences are noted. Those means are included in Table 2 for archival purposes. 

One third of the respondents disagreed that the Seminar was scheduled at a good time.  Open-ended responses echoed this concern.  The two-day time frame and the location in Richmond were generally approved.  Respondents reported that preparatory information was adequate and that materials provided at the Seminar were useful.

Of the different methodologies of the Seminar, discussion groups and teaching vignettes were highly approved.  The open-ended responses reinforced this finding.  Presentations were also thought useful, though not as highly rated nor as long remembered.

Some of the questions (12 through 17) on the survey were identical to the assessment questions of the on-site participant reaction evaluations used for Peer Group Conferences.  Respondents consistently scored these items very high.  In fact, 85% of the respondents scored the activities of the Seminar itself as high.  Respondents’ perceptions about the long-term benefits of the Seminar and its effect on enhancing student learning were lower but still positive (Table 3).  

Seventy percent (70%) or more of those responding felt that the Seminar had enhanced their own individual change and development, had enhanced their skills as an instructional leader, had enhanced their professional effectiveness, had enhanced their professional development, had enhanced their enthusiasm for teaching, had increased their interest in professional development activities, had provided a firm foundation for ongoing professional development, had increased their openness to new ideas about instruction, and had reaffirmed their belief that professional development is a continuous process.  All the variables in this category recorded positive perceptions.  An increase in awareness of the learning process was rated somewhat lower than other items.  

One dimension in this category stands out.  More than fifty percent (50%) of the respondents strongly agreed that the Seminar reaffirmed their belief that professional development is a continual process.  The major area of professional development has been instructional development—both as a benefit at the Seminar and since attending the Seminar. There was disagreement among respondents on whether to give presentations about the Seminar upon return to their colleges and on whether to hold a follow-up meeting of the Seminar participants.  Respondents reported that “the most significant experience” of the Seminar was: (1) interaction with peers, (2) time spent on teaching vignettes, and (3) the excitement of other teachers.  Comments about interaction (respondents’ quotations indicated by bullet heading) included the following:

· Meeting other instructors.

· Collegial sharing.
· The interaction with experienced faculty who still have a love of teaching.

· Interaction with colleagues.

· Interacting with colleagues from other colleges.
· Interaction with colleagues, like a breath of fresh air.

· Meeting and sharing teaching and leadership techniques with faculty across Virginia.

Comments about excitement of other teachers included the following:

· The dedication and excitement of the other teachers was a real morale booster. 

· Everyone was enthusiastic about education, and the knowledge that people across the state were so involved in moving forward was reassuring.

· Being able to meet good colleagues who truly cared, to see differences in styles so that I could appreciate their styles and how they could be effective.

· Rejuvenation and inspiration gleaned...

· ...other colleagues who were interested and enthused about teaching.

Advice offered to future attendees centered on three imperatives.  

1. First, go and enjoy the experience.  

2. Second, go with an open mind.  

3. Third, go, be flexible and learn from the experience.

Advice to Seminar planners centered on the following:

1.  Keep the seminar well-organized, but flexible.

2.  Continue to plan for high levels of participant interaction and reflection.

3.  Overtly communicate the seminar’s vision.

· If you are truly aiming to develop instructional leadership, you might be more overt about it.  What is instructional leadership?  How does one develop it?  How can it be stimulated and rewarded?  How do you want us to be altered by our experience at the seminar?

4.  Continue to create an environment in which teachers can share their experiences and ideas.

5.  Have more demonstrations of teaching.

6.  Rethink when to have the Seminar.

7.  Do a follow-up assessment six months after the Seminar.

8.  Plan more time to listen to faculty and give them opportunities to lead.

9.  Have pedagogical information, such as current trends, available and provide professional reading selections to participants.  Focus on substantive teaching and learning issues with experts and specialists that are doing real research in the field.

10.  Require more pre-seminar work.

11.  Continue to consider carefully the details of interaction. Use small groups instead of larger sessions. 

· Try a horseshoe arrangement rather than the less interactive pods.

12.  Publish a follow-up on the presentations of teaching experiences.

In the enhancing student learning category, at least seventy percent (70%) felt that the Seminar had some impact toward increasing student opportunities to learn, communicating high expectations for learning, appreciating better the diversity of experiences students have, offering positive guidance and direction, motivating students toward becoming more independent learners, motivating students better, and better assessing instructional practice.  Open-ended responses often suggested that faculty already sought these goals independently of the Seminar, but were reaffirmed in their efforts by meeting with other colleagues from different colleges and from different academic disciplines who also sought these ends.

While some participants reported that the Seminar did not provide any instructional guidance or reason to change, most respondents did see the Seminar as a change vehicle. While instructional style was not changed, specific instructional items reported as a result of the Seminar include the following:

· Required me to step back to take a fresh look.

· More group/collaborative work.

· Perhaps became more open to new ideas and more flexible with class environment.

· Personalized instructional assistance more!

· New method of testing.

· I have gained an appreciation of the various student-learning styles and an openness to new ideas on instruction.

· Portfolio development.

· Used multimedia in classroom. Tried on-going assessment to techniques in classroom.

· More emphasis on providing students with opportunities for extra credit, to make up for learning difficulties.

· More use of technology in the classroom.

· My instructional practices have been undergoing change for several years, primarily as a result of my work towards a higher degree.  This seminar coincided with that change. I constantly try new teaching and learning techniques after I am exposed to them.

· The conference reinforced my efforts to personalize my classes for students, but to also be clear about standards.

· I am more in tune with instructional technology and with cultural differences.

· I have been attempting to promote a more learner-centered classroom. More student participation.

· I think I was already doing most of what was presented.  However, my awareness of sensitivity for others was increased.

· Probably put in more different types of assignments to provide different learning opportunities.

· I had begun to entertain the idea of joint test taking as a method of relieving test anxiety.  I made my decision to go forward with the practice as a result of the roundtable discussions.

· I tried new testing (written) practice shared by a participant.  Two students taking the same test. 

· More attuned to prepare instructional modes now.

· I have higher expectations.

· Required more writing projects and field trips.

· I pay more attention to how I divide students into groups.

· I used several ideas in my classes and found them valuable.

· I began experimenting with other delivery channels.

· I have tried to incorporate more group activities into my courses.

· More student-directed and group projects.   More collaborative take-home learning finals for advanced courses.

· I try to involve students even more.

The one item reported as most impacting student learning was the teaching vignette.  The critical acclaim given the teaching vignette methodology was clear and distinct.  The comments identifying the one event of the Seminar that most impacted student learning included the following:

· Sharing of the teaching vignettes and getting insight from my colleagues and their experiences.

· I liked the vignettes people did.  The memorable examples of real life from people in different areas was good.

· Teaching Vignettes.

· Vignettes.  Stories other people told.  Real experiences others shared.

The final question on the survey was  “Any further comments?”  Comments centered around three areas. The three areas are overall perceptions, issues regarding selection of attendees, and assessment issues. Positive or negative overall perceptions of the Seminar include the following:

· I appreciate the seminar and wish others well with their experiences.

· I am glad that I had the experience. Although I resented giving up my scant “free   time,”  I did find it of personal and professional benefit.

· I have responsibilities during registration that kept me somewhat distracted. I felt very good after the seminar and was glad I attended. I am in (subject area) and it was a pleasant change to think about instruction rather than subject matter.

· Could be great and worthwhile. A tremendous disappointment. 

· It was a large waste of time - largely ineffective.

· It has been a couple of years since I attended this seminar so details are hazy, but the overall memory is very positive.

· Although years have passed since I attended the seminar, I still remember my experiences vividly and fondly.

Second were comments relating to “Why send me to this?” 

· In some ways, the very fact of being chosen by my college to participate in this seminar was the engine of change in my role in the college.  Having been selected for this honor motivated me to take on more responsibility.

· Even if the main goal is not morale building, the seminar interaction did help me begin the school year renewed with a boost.

· For people who do not do a great deal of professional development you need to continue the seminar.  We need to encourage professional development and growth. 

Third were issues related to assessment.

· This form is too long and comes very late after the seminar.

· It has been so long ago since I attended, why am I just now getting this request? Timeliness is everything.

Discussion

The long-term overall goal of the VCCS Professional Development Initiative is the enhancement of student learning.  The VCCS Instructional Leaders Seminar has focused on instructional issues and personnel.  There does not seem to be an easily recognized, reliable, and valid conceptual construct available for linking a specific professional development activity such as the Seminar to demonstrated student learning.  

One level of the assessment of professional development activities has traditionally been on-site participant reactions.  But the lasting effects of specific conferences and seminars are somewhat more difficult to measure.  The seminar must strongly influence the lifelong perceptions of the participant to have a long-term impact.  Several dampening forces are at work.  Minor glitches such as a cold (or warm) room can reduce impact.  Seminar participants carry their past experiences and present perceptual set with them.  After the professional development activity, the sociocultural forces of the work environment serve to modify the best (or worst) intentions.  In a lifetime of events, the effects of one seminar are likely to be muted.

The Instructional Leaders Seminar seems to have passed the glitch stage and to have made an impression.  Also, it seems to have passed the test of time and to have had a long-term impact on the participants.  In addition, it seems to have reaffirmed and perhaps enhanced the long-term instructional professional development of the participants. Finally, specific changes in instructional behavior have been reported.  Yet this study does not demonstrate that students of the Seminar participants are learning easier, faster, more, more broadly, more in-depth, more intently, more critically, or more creatively.  It does suggest that the impact of the Instructional Leaders Seminar is positive, long-term, and carries over into the classroom.

Two other issues need discussion.  First, this study is to initiate baseline descriptive measurements allowing a view of the results of the Seminar over time and to lay a foundation for analysis of how the Seminar enhances student learning.  This study is the first step of a cross-sequential research design, which would include the other fifty percent (50%) of the Seminar participants at a later date.  Results of this study are not intended to be generalized to the entire population of individuals who have attended the Seminar at all times in the past.

A second issue is the possible difference in the Instructional Leadership Seminar and the Instructional Leaders Seminar.  At a point in time, there was a label change.  There is a possible distinction between a conference focused on instruction and a conference focused on instructional leadership.  A conference on instruction could conceivably focus on such dimensions as the relative advantages of the lecture format and the discussion format, on the characteristics of adult learners, and on how to use the Internet in instruction.  A conference on instructional leadership could conceivably focus on how to articulate a student-centered vision of instruction, on how to accomplish innovation in a more traditional physical setting, and on transforming the expectations of community leaders about the instructional mission of the community college.  In short, what is instructional leadership, and is it different from excellence in instruction?

Summary and Conclusions

Based on the information received from respondents to this survey, it seems that participants of the last four annual Instructional Leaders Seminars hold extremely high perceptions of the Seminar.  Seminars seem to have been well planned, well organized, and carefully implemented.

Faculty reported highly favorable perceptions regarding opportunities to interact with colleagues and to deal with real-life teaching vignettes in the company of peers from different schools and disciplines who truly care about student learning.  Seminars seem to have been a strong booster of morale, a significant force for long-term instructional professional development, and to have had a variety of specific impacts on classroom instruction.  Attempts to meet or exceed the levels created by the Instructional Leaders Seminar aim for a very high level indeed. 


Recommendations

1. Continue providing a forum for enhancing the best practices of instruction.

2. Consider carefully the specific guidance provided in this report by past Seminar participants regarding planning and scheduling.

3. Emphasize real life teaching vignettes and interaction with a diversity of serious colleagues.

4. In addition to on-site participant reaction evaluations, do a follow-up of longer-term effects.  Complete the second stage of this study.

5. Implement studies to investigate how past Seminar participants assess their instructional practices and their students’ learning. 

      Table 1

	Responses by Question
	
	
	
	
	

	
	
	Mean 
	
	   S. D.
	

	1.  The Seminar, scheduled just before the new academic year begins, was at a good time. 
	3.40
	
	1.49
	

	2.  The length of time, at 2 days, was appropriate for the Seminar.
	
	4.34
	
	1.06
	

	3.  The location, in Richmond, was a good choice for a statewide meeting.
	4.42
	
	1.03
	

	4.  Information about the Seminar was sufficient to allow me to prepare adequately.
	3.96
	
	1.26
	

	5.  The materials provided at the Seminar were useful.
	
	4.23
	
	0.99
	

	6.  The keynote speaker was stimulating and informative.
	
	3.87
	
	1.04
	

	7.  The case studies were useful in helping to develop instructional leadership.
	3.79
	
	1.04
	

	8.  The discussion groups were useful in helping to develop instructional leadership.
	4.30
	
	1.03
	

	9.  The presentations were useful in helping to develop instructional leadership.
	4.17
	
	1.05
	

	10. The teaching vignettes were useful in helping to develop instructional leadership.
	3.98
	
	1.12
	

	11. The team building exercises were useful in helping to develop instructional leadership.
	3.96
	
	1.11
	

	The Seminar provided 
	
	
	
	
	

	12.  good conference/hotel facilities.
	
	4.60
	
	0.97
	

	13.  good meal selection and preparation.
	
	4.53
	
	0.91
	

	14.  a useful opportunity to enhance professional effectiveness.
	
	4.32
	
	1.07
	

	15.  a useful opportunity for personal renewal.
	
	4.25
	
	1.07
	

	16.  a useful opportunity for update and innovation.
	
	4.09
	
	1.11
	

	17.  a useful opportunity for interaction among colleagues.
	
	4.57
	
	0.89
	

	18.  a useful opportunity for interaction with the leaders from the System Office.
	4.36
	
	0.98
	

	19.  a useful opportunity to better understand the VCCS.
	
	4.26
	
	1.06
	

	20.  a useful opportunity to better understand the community college mission in Virginia.
	3.94
	
	1.10
	

	On reflection, at this point in time, the most significant benefits of the Instructional Leadership  
	
	
	

	Seminar for me have been to
	
	
	
	
	

	21.  enhance my own individual change and development.
	
	3.79
	
	1.25
	

	22.  enhance my skills as an instructional leader.
	
	3.79
	
	1.15
	

	23.  enhance my professional effectiveness.
	
	3.87
	
	1.16
	

	24.  enhance my professional development.
	
	3.94
	
	1.12
	

	25.  enhance my enthusiasm for teaching.
	
	3.96
	
	1.33
	

	26.  increase my interest in professional development activities.
	
	3.92
	
	1.19
	

	27.  increase my awareness of the learning process.
	
	3.66
	
	1.11
	

	28.  provide a firm foundation for ongoing professional development.
	
	3.66
	
	1.19
	

	29.  increase my openness to new ideas about instruction.
	
	3.91
	
	1.13
	

	30.  reaffirm my belief that professional development is a continuous process.
	4.21
	
	1.17
	

	On reflection, at this point in time, the most significant benefits of the Seminar for me in 
	
	
	 
	

	terms of student learning have been to enhance my desire to 
	
	 
	
	 
	

	35.  learn more about my field.
	
	3.36
	
	1.23
	

	36.  learn more about how adults learn.
	
	3.74
	
	1.00
	

	37.  increase the opportunities that my students have to learn.
	
	4.02
	
	0.95
	

	38.  eliminate the obstacles my students have to learning.
	
	3.75
	
	0.96
	

	39.  communicate high expectations for learning to my students.
	
	3.96
	
	0.94
	

	40.  appreciate better the diversity of experiences my students have.
	3.94
	
	0.93
	

	41.  offer positive guidance and direction to my students.
	
	3.94
	
	1.03
	

	42.  motivate my students toward becoming more independent learners.
	3.75
	
	1.12
	

	43.  know my students better. 
	
	3.60
	
	1.18
	

	44.  motivate my students better.
	
	3.85
	
	1.08
	

	45.  better assess my students’ learning skills.
	
	3.70
	
	1.05
	

	46.  better assess my instructional practices.
	
	3.98
	
	1.01
	


Table 2

Responses by Question by Year

	
	
	1994
	 
	1995
	 
	1996
	
	1997
	

	1.  The Seminar, scheduled just before the new academic 
	 
	
	
	
	
	
	
	
	

	     year begins, was at a good time. 
	
	3.46
	 
	3.50
	
	3.00
	
	3.53
	

	2.  The length of time, at 2 days, was appropriate for the Seminar.
	
	4.46
	 
	4.08
	
	4.36
	
	4.41
	

	3.  The location, in Richmond, was a good choice for a statewide meeting.
	
	4.31
	
	4.17
	
	4.73
	
	4.47
	

	4.  Information about the Seminar was sufficient to allow me to prepare adequately.
	4.23
	
	4.17
	
	3.82
	
	3.71
	

	5.  The materials provided at the Seminar were useful.
	
	4.46
	
	4.00
	
	4.00
	
	4.35
	

	6.  The keynote speaker was stimulating and informative.
	
	4.08
	
	3.58
	
	4.00
	
	3.82
	

	7.  The case studies were useful in helping to develop instructional leadership.
	
	3.85
	
	3.50
	
	3.73
	
	4.00
	

	8.  The discussion groups were useful in helping to develop instructional leadership.
	4.38
	
	4.08
	
	4.27
	
	4.41
	

	9.  The presentations were useful in helping to develop instructional leadership.
	
	4.23
	
	3.83
	
	4.18
	
	4.35
	

	10. The teaching vignettes were useful in helping to develop instructional leadership.
	4.23
	
	3.67
	
	3.91
	
	4.06
	

	11. The team building exercises were useful in helping to develop instructional leadership.
	3.92
	
	3.75
	
	3.91
	
	4.18
	

	The Seminar provided 
	
	
	
	
	
	
	
	
	

	12.  good conference/hotel facilities.
	
	4.85
	
	4.42
	
	4.55
	
	4.59
	

	13.  good meal selection and preparation.
	
	4.85
	
	4.25
	
	4.55
	
	4.47
	

	14.  a useful opportunity to enhance professional effectiveness.
	
	4.38
	
	4.25
	
	4.18
	
	4.41
	

	15.  a useful opportunity for personal renewal.
	
	4.46
	
	4.17
	
	4.09
	
	4.24
	

	16.  a useful opportunity for update and innovation.
	
	4.38
	
	4.00
	
	3.73
	
	4.18
	

	17.  a useful opportunity for interaction among colleagues.
	
	4.69
	
	4.50
	
	4.73
	
	4.41
	

	18.  a useful opportunity for interaction with the leaders from the System Office.
	
	4.69
	
	4.08
	
	4.27
	
	4.35
	

	19.  a useful opportunity to better understand the VCCS.
	
	4.69
	
	4.00
	
	4.36
	
	4.06
	

	20.  a useful opportunity to better understand the community college mission in Virginia.
	4.46
	
	3.83
	
	3.91
	
	3.65
	

	On reflection, at this point in time, the most significant benefits of the Instructional Leadership  
	
	
	
	
	
	
	

	Seminar for me have been to
	
	
	
	
	
	
	
	
	

	21.  enhance my own individual change and development.
	
	4.15
	
	3.58
	
	3.45
	
	3.88
	

	22.  enhance my skills as an instructional leader.
	
	4.23
	
	3.58
	
	3.45
	
	3.82
	

	23.  enhance my professional effectiveness.
	
	4.15
	
	3.92
	
	3.64
	
	3.76
	

	24.  enhance my professional development.
	
	4.08
	
	3.83
	
	4.00
	
	3.88
	

	25.  enhance my enthusiasm for teaching.
	
	4.46
	
	3.75
	
	4.09
	
	3.65
	

	26.  increase my interest in professional development activities.
	
	4.23
	
	3.83
	
	3.91
	
	3.76
	

	27.  increase my awareness of the learning process.
	
	4.00
	
	3.83
	
	3.45
	
	3.41
	

	28.  provide a firm foundation for ongoing professional development.
	
	4.08
	
	3.50
	
	3.55
	
	3.53
	

	29.  increase my openness to new ideas about instruction.
	
	4.31
	
	3.75
	
	3.82
	
	3.76
	

	30.  reaffirm my belief that professional development is a continuous process.
	
	4.38
	
	3.92
	
	4.18
	
	4.29
	

	On reflection, at this point in time, the most significant benefits of the Seminar for me in 
	
	
	
	
	
	
	
	

	terms of student learning have been to enhance my desire to 
	
	
	
	
	
	
	
	
	

	35.  learn more about my field.
	
	3.38
	
	3.58
	
	3.27
	
	3.24
	

	36.  learn more about how adults learn.
	
	3.77
	
	3.58
	
	3.73
	
	3.82
	

	37.  increase the opportunities that my students have to learn.
	
	3.85
	
	4.08
	
	3.73
	
	4.29
	

	38.  eliminate the obstacles my students have to learning.
	
	3.69
	
	3.58
	
	3.45
	
	4.12
	

	39.  communicate high expectations for learning to my students.
	
	4.23
	
	3.75
	
	3.55
	
	4.18
	

	40.  appreciate better the diversity of experiences my students have.
	
	4.31
	
	3.83
	
	3.73
	
	3.88
	

	41.  offer positive guidance and direction to my students.
	
	4.31
	
	3.58
	
	3.73
	
	4.06
	

	42.  motivate my students toward becoming more independent learners.
	
	4.00
	
	3.50
	
	3.73
	
	3.76
	

	43.  know my students better. 
	
	4.00
	
	3.00
	
	3.73
	
	3.65
	

	44.  motivate my students better.
	
	4.15
	
	3.58
	
	3.82
	
	3.82
	

	45.  better assess my students’ learning skills.
	
	3.85
	
	3.33
	
	3.73
	
	3.82
	

	46.  better assess my instructional practices.


	
	4.23
	
	3.67
	
	3.73
	
	4.18
	

	
	
	Table 3
	 
	
	
	

	
	
	 
	
	
	
	

	
	
	Composite  Rankings
	
	
	
	

	
	
	
	
	
	
	

	
	Rank
	
	Low
	Medium
	High
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	Activities of the Seminar Itself
	6%
	9%
	85%
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	Seminar Methodologies
	
	4%
	9%
	87%
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	Peer Group Variables - After Time
	8%
	13%
	80%
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	Seminar Benefits
	
	9%
	21%
	70%
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	Enhancing Student Learning
	8%
	19%
	73%
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